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FOREWORD 
 

Violeta KAMANTAUSKIENE 
 
 

Experience-based education is the method or way of teaching 
through doing, namely it is the process during which young learners 
obtain knowledge and skills via personal experience. Individuals are 
involved in a particular activity which they reflect, analyze and that 
brings higher level of awareness and/or changes in behavior 

World tendencies require to educate young learners so that they 
were creative, flexible, able to analyze, think critically. 

It is common sense that the most predominant tendency in 
education is to educate young learners so that they become creative, 
flexible, able to analyze, critical thinkers, independent and democratic 
citizens.  

EXPEDUCOM is a project risen from the needs to meet the 
requirements of the modern world via developing and implementing 
innovative educational practices related to experience-based 
pedagogical approach addressed to children aged 3-12.  

The project outcomes target at strengthening the professional 
profile of in-service educators as well as students - future teachers by 
developing pedagogical guidelines on experiential education, open 
educational tools-real life cases, offering training for improvement of 
professional and communicative skills, improving curricula of pre-
school, primary and teacher training  institutions.  

This handbook rose from the needs to meet the requirements of 
the modern world via developing and implementing innovative 
educational practices related to experience-based pedagogical 
approach  educating  children aged 3-12.  

This handbook constitutes an approach for investigating the 
theoretical and practical training strategies from the perspective of 
experiential education. The purpose of this paper aims to provide 
theoretical and practical tools useful in early education specialists and 
primary education by developing practical strategies component, to 
support the development of educational activities and research to 
adapt permanently instructive approach to the specific demands of 
contemporary society. Due to changes at multiple curricular authors 
develop paradigms for training future teachers and introduce the need 
for activity planning, implementation and evaluation of training through 
experiential learning activities, thereby contributing directly to 
improving interactive teaching strategies. 
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Given the above, this handbook is organized as follows:  
Part A. General framework on experiential learning 
What is experiential learning? (Concept; Characteristics of 
experiential based learning; The principals of experiential orientation; 
Experiential based learning stages; Teacher roles; Children roles; 
Integration of experiential learning in teaching); Overview of 
conceptual foundations on the experiential based learning 
(Instructional models for the experiential learning theory; Dewey’s 
foundations for the experiential based learning; Implications of 
Vygotsky’s ideas on learning process; Bruner’s conceptual 
contribution to the experiential based learning; The Jean Piaget’s 
perspective; Kolb's experiential learning theory); Citizenship and 21st 
century education (An overview of 21st century skills education; What 
kind of citizens are needed in the Netherlands in the 21st century?); 
Different approaches of experiential education (Reggio Emilia 
Approach; High Scope Approach; Pedagogy in Participation or MEM)  
Part B. International research report on experiential learning 
approaches 
Part C. Examples of experiential based learning developed in different 
countries structured as case studies on experiential education in 
kindergarden and case studies on experiential education in primary 
school. 

This handbook aims to provide the necessary and adequate 
information regarding experiential learning and teaching and is 
directed to parents, students and educators of preschool and primary 
school children. More specifically, the outcomes of the project directly 
address teachers working in kindergartens and primary schools; 
students of pre-school and primary education; teacher trainers, 
researchers at universities providing pre-school and/or primary 
education; parents or anybody interested in education of children aged 
3-12. 
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perioadă tânărul capătă o orientare mai activă, dar acţiunea 
este modificată pe baza puterilor de abstractizare şi reflecţie. 
Puterile simbolice pe care le posedă acum îl ajută să se 
angajeze în raţionamente ipotetico-deductive. Construieşte 
posibile implicaţii ale teoriilor sale şi le testează, le 
experimentează pentru a vedea dacă sunt adevărate. Astfel 
stilul său de învăţare este predominant convergent, spre 
deosebire de orientarea predominant divergentă a copilului din 
stadiul reprezentaţional. 

Teoria lui Piaget evidenţiază procesele de dezvoltare 
fundamentale care modelează procesele de învăţare la adulţi. 

 
Fig. .... Stadiile învățării după J. Piaget 

 
 
 

 

2.2. DEWEY’S FOUNDATIONS FOR THE 
EXPERIENTIAL BASED LEARNING 

 
CRISTINA MESQUITA 

 
 

The conceptualizations of Dewey about the value of experience, 
interest, reflective thinking, democratic education are important 
foundations for pedagogy and for experiential based learning. 
The method  

Dewey’s ideas (1953, 2001) were firstly influenced by Hegel’s 
vision that connects the subjective and objective, the material and the 
spiritual and the divine and the human. However, his concern with the 
practical problems, and influenced by the theories of evolutionary 

Instituto Politécnico de Bragança
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biology of Darwin and the genetic perspective and dynamics of 
experimental studies of William James, gradually moved away from 
the absolute idealism of Hegel's thought towards the pragmatism and 
experimental psychology (Westbrook, 1993). He values the 
significance of the experimental method as an educational method. 
He argues that learning experience requires observing materials and 
processes, inquiring, following clues of ideas to discover connections, 
and carry out activities to test hypotheses. This process includes 
moments of observation, review and synthesis, analysis and 
discussion of the meaningful elements of the experience. Dewey’s 
educational model, synthesized on table 1, uses an approach that is 
based on experience and requires reflective thinking.  
 
Table 1. Dewey’s Educational Model 
Phase Summary 
Sensing 
perplexing 
situations 

The teacher presents an experience where the 
students feel thwarted and sense a problem. 

Clarifying the 
problem 

The teacher helps the students to identify and to 
formulate the problem. 

Formulating 
a tentative 
hypothesis 
 

The teacher provides opportunities for students to 
form hypotheses and try to establish a relationship 
between the perplexing situation and previous 
experiences. 

Testing the 
hypothesis 
 

The teacher allows students to try various types of 
experiments, including imaginary, pencil-and-paper, 
and concrete experiments, to test the hypothesis. 

Revising 
rigorous tests 
 

The teacher suggests tests that result in acceptance 
or rejection of the hypothesis. 

Acting on the 
solution 
 

The teacher asks the students to devise a statement 
that communicates their conclusions and expresses 
possible actions. 

(Adapted from Bybee et al., 2006) 

In this sense, the experience is the way to involve children in the 
intellectual work and problem solving that could be understood as 
relevant for their learning. 

Children are seen as researchers who take a reflexive attitude 
which involves reasoning and deliberating. This means that children 
are able to make questions and to find answers. For that they must be 
actively engaged in the selection of the material that can help them to 
think about the implications and the relationship between the material 
and the solution they are looking for (Dewey, 2002, p.128). 
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The interaction between experience and reflective thinking 
For Dewey (2001), reflective thinking is sustained on the value of 

the experience. The real experience lies in the combination of "the 
impression that things cause on us, the change in our actions, favoring 
some of them, resisting and checking others, and what we can do in 
them to produce further change" (p. 280). Consequently, he believes 
that educational situations should be based on the child's activity, 
what he describes as learning by doing. He argues that "the principle 
of continuity of experience means that every experience takes 
something from past experiences and changes, in any way, 
subsequent experiences" (Dewey, 1971, p. 26). 

To consider the experience as truly educational, they should 
express a clear educational intention without representing the 
annulment of children's initiative and the expression of their creativity 
(Pinazza, 2007). 
 
The learning environment 

Dewey (1971) values the experience as a source of learning, 
assuming that all education is experiential action performed by the 
subject in a learning process in action. He also emphasizes the idea 
that the educational experience is a direct manifestations of life itself 
(Gamboa, 2004). In this regard, he recognizes the school as a 
physical and social environment that allows the child's growth. The 
school's aim is "first of all to live, and learn through the interaction with 
that experience" (Dewey, 2002, p. 41). Because of that, it is important 
to use the resources from the environment, promoting study visits, 
contacting with the natural environment, such as discovery of locus 
that broaden the experiences and knowledge.  

Dewey gave a strong importance to the materials in the educational 
process. He considered that the materials must bee 'real', direct and 
obvious, because he understood that the more natural and direct the 
experiences of children are, the more meaningful the learning 
experience is. 

In this sense, space and materials should allow the child to engage 
in occupations, not only for sensory training but also for the discipline 
of mind1. 

                                                           
1 In Chapter one of How we Think, Dewey (1910) states that: “Discipline of 

mind is thus, in truth, a result rather than a cause. Any mind is disciplined in a subject 
in which independent intellectual initiative and control have been achieved. 
Discipline represents original native endowment turned, through gradual exercise, 
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Dewey believed that education happens beyond the school. 
An overarching principle in Dewey is that the growth based on 
experiences does not have an end. It continues throughout one’s life.  
In effect, Dewey saw education as an experiential continuum (Dewey, 
1938, p. 28), a succession of knowledge, experiences, and individual 
growth – unique to each individual. This definition expresses the idea 
of a school as a laboratory of learning opportunities (Dewey, 1971). In 
this sense, school time must be flexible and move over the course of 
the experience moments, allowing children to: experience the 
materials and interact socially; talk, discuss, communicate; observe 
and interact with peers and adults so that they can take advantage 
from the action; cooperate and participate in the life of the group; 
reflect and become aware of what they did and what they need to do; 
discover the potential of experience and use it to solve problems; 
research to get the real meaning of the everyday experiences in the 
world they live in.  

Dewey also argues that there is a second criterion of 
educational experience - the interaction. In his words, "every genuine 
experience has an active side which changes in some degree the 
objective conditions under which experiences are had" (p. 34). This 
requires interaction, or the interplay between external (environment - 
"whatever conditions interact with personal needs, desires, and 
capacities to create the experience which is had" p. 44) and internal 
conditions. Thus, these two factors (experiential continuum and 
interaction) work together to articulate truly educational experiences. 
Situation after situation, an individual carries over something from one 
experience to the next (continuity). As this happens, that individual's 
world grows bigger, drawing more contact with a wider range of 
individuals/experiences (interaction). 

In the end, the role of the educator must be to understand the 
capacities of the children and adapt the experiences they create to 
those individuals' needs at the present time. 

For Dewey (2002), the living experience takes place through 
social interaction. Dewey’s concept of togetherness focuses on the 
interactional complicity that is held through a mutual give and take: the 
teacher receives but he should not be afraid to also give. 

 
                                                           
into effective power. So far as a mind is disciplined, control of method in a given 
subject has been attained so that the mind is able to manage itself independently 
without external tutelage. The aim of education is precisely to develop intelligence 
of this independent and effective type - a disciplined mind. Discipline is positive and 
constructive” (p. 13). 
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2.3. IMPLICATIONS OF VYGOTSKY’S IDEAS ON 

LEARNING PROCESS  
 

GIANINA-ANA MASSARI 

 

 
 Filozoful rus Lev Semionovich Vîgotsky (1896-1934) este 
cunoscut pentru cercetarea cu privire la dezvoltarea copilului și 
cercetarea ce vizează psihologia educațională. 
 Vîgotsky considera că în ceea ce privește dezvoltarea unei 
persoane din punct de vedere mintal, cum ar fi gândirea, limbajul, 
motivația, este nevoie să se raporteze la cultura pe care o are. Astfel, 
rolul interacțiunii sociale este foarte important pentru Vîgotsky, acesta 
denumindu-le drept o abordare socio-culturală.   
 Prin dezvoltarea unei persoane din punct de vedere mintal, 
Vîgotsky reprezintă cunoștințele împărțite ale unei culturi astfel: 
„Fiecare funcție în dezvoltarea culturală a copilului apare de două ori: 
prima dată la nivel social, și mai târziu la nivel individual; prima dată 
între oameni (interpsihologic) și apoi în interiorul copilului 
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