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Eixos temáticos

O Encontro estrutura-se em torno de cinco grandes eixos temáticos:

Eixo Temático 1: 
Currículo e formação de educadores e professores
Este eixo temático aborda questões relacionadas com o currículo, a 
inovação curricular e novas perspetivas curriculares no contexto da 
formação inicial ou contínua de educadores e professores. Inclui a 
discussão de modelos e processos curriculares de vários tipos, bem 
como trabalhos ou propostas para a formação de educadores e 
professores em contextos diversos.

Eixo Temático 2: 
Didática e formação de educadores e professores
Este eixo temático inclui aspetos de diferentes saberes disciplinares 
em contextos escolares, refletindo sobre os contributos da didática 
para a formação de educadores e professores na construção progressi-
va de formas de compreender e atuar conscientemente em situações 
educativas.

Eixo Temático 3: 
Práticas educativas e supervisão pedagógica
Este eixo temático aborda o desenvolvimento de práticas de formação 
de educadores e professores em escolas, incluindo a problematização 
dos papéis a desempenhar por diversos intervenientes, numa perspeti-
va de trabalho colaborativo e construção de uma identidade profis-
sional consciente, comprometida e responsável.

Eixo Temático 4: 
Formação de professores e educação para o desenvolvimento
Este eixo temático aborda aspetos educativos do ensino e da 
aprendizagem relacionados com a promoção de uma cidadania global 
responsável. Inclui a discussão de projetos e práticas educativas que 
promovam a educação para o desenvolvimento.

Eixo Temático 5: 
Práticas pedagógicas no ensino superior
Este eixo temático aborda questões relacionadas com os desafios 
pedagógicos que o ensino superior enfrenta atualmente, englobando a 
discussão, partilha e disseminação de experiências pedagógicas neste 
nível de ensino.



Thematic axes

The Meeting is structured around five major thematic axes:

Thematic Axis 1: 
Curriculum and the training of educators and teachers
This thematic axis addresses issues related to the curriculum, curricu-
lar innovation, and new curricular perspectives in the context of initial 
or continuing education for educators and teachers. It includes the 
discussion of models and curricular processes of various types, as well 
as works or proposals for the training of educators and teachers in 
diverse contexts.

Thematic Axis 2: 
Didactics and the training of educators and teachers
This thematic axis includes aspects of different disciplinary knowledge 
in school contexts, reflecting on the contributions of didactics to the 
training of educators and teachers for the progressive construction of 
ways to consciously understand and act in educational situations.

Thematic Axis 3: 
Educational practices and pedagogical supervision
This thematic axis addresses the development of training practices for 
educators and teachers in schools, including the problematization of 
the roles to be played by various stakeholders from a perspective of 
collaborative work and the construction of a conscious, committed, 
and responsible professional identity.

Thematic Axis 4: 
Teacher training and education for development
This thematic axis addresses educational aspects of teaching and 
learning related to promoting responsible global citizenship. It 
includes the discussion of projects and educational practices that 
foster education for development.

Thematic Axis 5: 
Pedagogical practices in higher education
This thematic axis addresses issues related to the pedagogical 
challenges faced by higher education today, encompassing the 
discussion, sharing, and dissemination of pedagogical experiences at 
this level of education.
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Membro da Comissão Organizadora do INCTE’25
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Abstract 

This article results from a pedagogical experience involving AI and the literary work 

Utopia by Thomas More, conducted with BA students. It aims to achieve two primary 

goals. Firstly, we intend to discuss the relevance of AI as an assisting tool in higher 

education, particularly in teaching literary works to undergraduate students. We shall 

demonstrate how this can be done effectively, engaging students and fostering their critical 

thinking. Secondly, we aim to show that this approach could be replicated in similar 

contexts, paving the way for other appealing and effective activities performed with AI. 

The methodology used for this activity was active learning, with the students working 

autonomously in groups, thinking and deciding on the questions they wanted to ask the 

selected AI tool. The results show that AI tools proved valuable as they helped to visualise 

some ideas in the book or give a more realistic approach to the plot. Regarding the obstacles 

encountered while doing the task, students responded that the tool did not understand 

correctly what was intended or found it challenging to find images related to euthanasia or 

slavery, topics addressed in Utopia.  

Keywords: AI tools, pedagogical innovation, critical thinking, active learning, English 

culture. 

Resumo 

O presente artigo resulta de uma experiência pedagógica envolvendo a IA e a obra literária 

Utopia, de Thomas More, realizada com alunos de licenciatura. Subjacentes estão dois 

objetivos principais. Por um lado, pretendemos discutir a relevância da IA como ferramenta 

de apoio no ensino superior, nomeadamente no ensino de obras literárias a alunos de 

licenciatura. Demonstraremos como isto pode ser feito eficazmente, envolvendo os alunos 

e fomentando o seu pensamento crítico. Por outro, pretendemos mostrar que esta 

abordagem pode ser replicada em contextos semelhantes, abrindo caminho para outras 

atividades apelativas realizadas com IA. A metodologia utilizada foi a aprendizagem ativa, 

com os alunos a trabalhar autonomamente em grupos, decidindo as perguntas que queriam 

colocar à ferramenta de IA selecionada. Os resultados mostram que essas ferramentas se 

revelaram valiosas, pois ajudaram a visualizar algumas ideias do livro ou a conferir uma 

abordagem mais realista ao enredo. Sobre os obstáculos encontrados durante a realização 

da tarefa, os alunos responderam que a ferramenta não compreendeu corretamente o que se 
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pretendia ou que foi difícil encontrar imagens relacionadas com a eutanásia ou a 

escravatura, temas abordados em Utopia. 

Palavras-Chave: ferramentas de IA, inovação pedagógica, pensamento crítico, 

aprendizagem ativa, cultura inglesa. 

1 Introduction 

Teaching sixteen-century literary works, or any literary work, to undergraduate students 

can be quite challenging nowadays. It is commonly known that the student profile has 

changed quite a lot over the last 20 years, prompted by the constant and rapid changes in 

the digital and technological world. Artificial intelligence (AI) has recently made 

significant changes to the learning environment, and questions about its uses and misuses 

have been raised by all education players (teachers, students, education policymakers and 

stakeholders). Consequently, higher education discussions revolve around how the 

education context should adjust to this new reality. If one wants to capture the students’ 

attention and make them learn critically about the topics discussed, it is paramount that 

the learning methodologies also adapt to this reality, keeping up with the rapid pace of 

technological advances in education.  

Literature on generative AI in education and how to teach with AI has proliferated in the 

last two years (Bowen et al., 2024; Huang et al., 2024; Khan, 2024; Knight, 2025; Merrill 

and Merrill, 2025). In fact, some authors have come up with expressions like “the AI 

infused classroom” (Holly, 2023), demonstrating how meaningful learning can be 

maximised using AI in teaching methodologies. According to Huang et al. (2024), “the 

call for transforming education using digital technologies has placed higher education 

institutions (HEIs) under increasing pressure to embrace technology-enhanced learning 

(TEL)”. (p. 279). Consequently, the authors argue educational institutions must 

accompany these increasing and steadfast technological changes, which unavoidably 

require digital technologies for learning and teaching (p. 280). 

Many large language models have been released since the beginning of OpenAI and the 

first large language models. This is the case of ChatGPT, Leonardo.Ai, Co-Pilot, and, 

very recently, DeepSeek, only to mention a few. 

For Salman Khan (2024), Khan Academy founder,  

We are at a turning point in education, one with far-reaching implications that is 

changing, and will continue to change, everything about learning, work, and 

human purpose.” (p. xxxiii) 

Khan Academy was indeed the first education platform to incorporate GPT4 before it was 

launched in 2022 (p. 9), just a few months before “Open AI released ChatGPT to the 

public (p. xxix).  

If the internet changed the way we interact with knowledge, Bowen and Watson claim 

that “AI is going to change our relationship with thinking” (p. 2), raising issues around 

creativity and originality, drastically changing “how we think about thinking” (p.2). 

Subsequently, the big questions are how to think with AI, how AI can be a useful tool, 

and, more importantly, how it can transform education for better and not for worse. 

Bowen and Watson believe that AI, despite its inequity features,  
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It also has the potential to be a tool for equity: AI can provide more feedback to 

improve learning, increase human creativity, and customize materials for groups 

or individual students. Teachers will be in an important position to determine 

whether AI transforms education for better or worse. (p. 3) 

A positive aspect that Khan (2024, p. 12) highlights is the rise of the AI tutor, one-to-one-

instruction, that will meet the real needs of students, providing for more autonomous 

learning and supporting the teacher in the classroom.  

However, regardless of the feared pitfalls of AI, such as plagiarism and cutting down on 

originality, it is how we use AI that matters. We must teach students how to use AI 

ethically and productively. Students who do that, following Khan’s words (2024):  

may learn not only at an exponential higher rate than others but also in a way that 

allows them to remain competitive throughout their careers. They will have a 

deeper understanding of the given subject-matter, because they will know how to 

get their questions answered. (p. 6) 

The real challenge is teaching students to ask the right questions to AI tools and chatbots 

and use them responsibly. Based on the assumption that AI can become a useful tool in 

the learning and teaching process, the pedagogical experience focused on in this article 

was implemented in a real classroom context. This teaching strategy aimed to try a new 

teaching approach supported by AI tools and confirm whether it was effective for 

students' learning process. Next, we shall describe and reflect upon this experience, 

showcasing some results, followed by the students’ activity evaluation and concluding 

remarks.  

2. Description of the activity: aims and methodology 

About thirty years ago, students of culture and literature at the Faculties of Arts and 

Humanities were taught conventionally, having to read literary works and then write a 

critical review. Nowadays, students struggle to read complete works as their attention 

span and concentration levels seem to have drastically reduced. Having taught English 

culture for the last 15 years, we have witnessed a drastic change in students’ profiles over 

the last 5 years. We have been faced with students’ lack of enthusiasm or inability to 

analyse mandatory reading texts in a more in-depth way.  

Subsequently, we have decided to experiment with a different pedagogical approach that 

could meet students’ profiles while being appealing, innovative and engaging. The 

challenge presented to the students enrolled in the BA degree of Foreign Languages: 

English and Spanish was to read the sixteenth-century work Utopia by Thomas More in 

English Culture I class, using AI tools.  

Utopia (1516), a mandatory syllabus reading, focuses on the idea of a perfect society in 

contrast with England’s sixteenth-century society. By depicting an alternative society 

based on a communal and, supposedly, egalitarian society, with “wise social planning” 

(More, 1965, p. 40), More called attention to many fracturing social and political issues 

of his time. The main topics addressed in this work are the Utopian way of life, crime, 

euthanasia, work, education, war, slavery, marriage and common property. Students’ task 

was to read Book II of Utopia, where they found evidence for these topics. 
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The task consisted of selecting at least 3 of the abovementioned topics and creating AI-

generated images that could represent the chosen topics. Students had to think carefully 

about the most adequate prompts to be asked to the AI tools selected. By doing so, they 

were actively thinking, creating, solving a problem, and evaluating final results. All these 

steps are seminal in the active learning method, which presupposes “high-order thinking 

tasks as analysis, synthesis, and evaluation”. The instructional activity we gave to 

students involved them “in doing things and thinking critically about it" (Bonwell and 

Eison, 1991, p. iii). This active task did, in fact, enhance active learning. 

Twenty-one students, divided into groups of 3 or 4, chose an AI tool of their preference 

(e.g. ChatGpT, Leonardo.Ai, among others), so it generated an image using the prompts 

they presented to AI. Students were given total liberty to proceed as they found fit. The 

teacher’s role was one of a facilitator. In the end, all the groups presented their research 

work to the class, explaining the prompts and analysing the images obtained. 

3. Results 

As Figures 1, 2 and 3 illustrate, the results were quite interesting, considering the prompts 

presented. If students were not pleased with the generated image, they could always refine 

their research by trying to change or improve the prompt and assess the reliability of the 

image when confronted with the real text. Some groups copied an excerpt from Utopia 

and used it as their prompt. This procedure allowed them to read and select text carefully 

to obtain the best results, as illustrated in Figure 1. 

Figure 1 

Example of an image depicting Farmwork from Group 1 

 

Figure 2 

Example of an image depicting the Utopian society from Group 2 
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Figure 3 

Example of an image depicting education in Utopia from Group 3 

 

3.1. Activity evaluation 

This activity was assessed qualitatively through questions students responded to on 

Mentimeter, another class-supportive and engaging digital tool. To the question, “Which 

AI tool did you rely on the most during this activity?” ChatGPT and Leonardo.Ai were 

the most common answers. 
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“In what ways did AI tools prove helpful and valuable to your work?” was another 

question to which they answered the following: “It helped me visualise some ideas in the 

book, “give a more realistic vision of the content of the story”, “To create photos about 

events that are not real or there is no information about”, “imagine making”. 

About the question: “What obstacles did you encounter with AI tools that hindered the 

image generation process?” students were very critical about it, as they mentioned that 

AI tools “couldn’t generate all the details because they were too graphic”; “Sometimes 

they’re not quite clear about what we ask and it’s hard to find a relatable image” or words 

like euthanasia, nudity or slavery were forbidden and therefore impossible to generate a 

relatable image. 

Students were also asked to describe how they felt while doing this activity. The answers 

varied from  “I really liked feeling able to  use my imagination to create the right prompt 

to the image I wanted” or “This was the first time l used Al to create images, it was a fun 

and interesting experience” to “At first I was confused and I hated the work, but when I 

started reading I found myself really enjoying the book, not much the images, it was really 

stressing.” 

Finally, students had to indicate at least two things they learned about Utopia while doing 

this activity. Some of the answers were as follows: “I could visualise the buildings and 

clothing of that time. The country was too much perfect to be real. Everyone looked so 

happy.”, “The good things got easier to represent as it became part of the desires for a 

better society. And the taboo things aren’t able as become a forbidden topic.”  

Overall, most students considered using AI tools relevant and a valuable and meaningful 

contribution to their work, as Figure 4 illustrates. 

Figure 4 

Students’ overall appreciation of the use of AI tools 

 

4 Concluding remarks 

Considering the positive reactions to the activity and the active learning method using 

generated AI tools, we can conclude that this pedagogical experience represents a good 

example of how it can help teachers foster a more dynamic and engaging learning 
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environment. Concurrently, students also benefit from such a learning approach as they 

feel motivated and engaged during the activity. As this was the first time the teacher and 

the students were doing such a task, everyone felt curious about the procedure and the 

results. This task was also a novel way to read a literary text, which had to be analysed 

for the work given. Despite there being no evidence that all students read the book, many, 

who would probably never read it, read parts of it and understood its intents and plot. 

Nonetheless, students were also able to develop their critical thinking skills when 

analysing the adequacy of AI-generated images, becoming aware of the strengths and 

shortcomings of AI tools. 

Regardless of the subject areas one teaches, we believe this teaching experience could be 

easily replicated in other teaching scenarios due to its pedagogical benefits. It enhances 

learner-centred learning supported by a digital context. Furthermore, the methodology 

allowed students to develop creativity, autonomy and critical thinking skills. It is also 

noteworthy that we intend to share this pedagogical experiment not as a prescriptive 

formula but as a mere suggestion for enhancing students’ autonomy and motivation.  

Despite all the concerns about ethics and originality, AI is already revolutionising 

education.  As higher education teachers, we must also seek ways to use AI responsibly 

and effectively, boosting students’ creativity and critical thinking. It was based on this 

assumption we applied this experience in the classroom context. Therefore, we should 

embrace it as a good thing and find ways of minimising AI's muddier aspects because AI 

can become a powerful and beneficial educational tool. On this hope we must rest.  

5 References 

Bowen, J. A. & Watson, C. E. (2024). Teaching with AI. A Practical Guide to a New Era of 

Human Learning. Johns Hopkins University Press. 

Bonwell, C. C. & Eison, J. A. (1991). Active Learning: Creating Excitement in the Classroom. 

ASHE-ERIC Higher Education Reports. ERIC Clearinghouse on Higher Education, The 

George Washington University. 

Clark, H. (2023). The AI Infused Classroom: Inspiring Ideas to Shift Teaching and Maximize 

Meaningful Learning in the World of AI. Elevate Books Edu. 

Huang, R., Adarkwah, M. A., Liu, M., Hu, Y., Zhuang, R., & Chang, T. (2024). Digital Pedagogy 

for Sustainable Education Transformation: Enhancing Learner-Centred Learning in the 

Digital Era. Frontiers of Digital Education. 1(4): 279-294. Higher Education Press. 

https://doi.org/10.1007/s44366-024-0031-x 

Khan, S. (2024). Brave New Words. How AI will revolutionize Education (and why it’s a good 

thing). Allen Cane. 

Knight (2025). A Little Guide for Teachers: Generative AI in the Classroom. Corwin. 

Merrill, J. & Merrill, K. (2025). The InterACTIVE Class: Creation in the World of AI: 

Empowering Educators to Inspire Creativity and Innovation in an AI-Driven Classroom. 

Elevate Books Edu. 

More, T. (1965). Utopia. Penguin Books. 

434 Práticas Pedagógicas no Ensino Superior


