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4.3. PEDAGOGY IN PARTICIPATION OR MEM 

Luis CASTANHEIRA1, Rosa NOVO2 

Perspective of the Modern School Movement 

The information that appears systematized in this subchapter 
comprises two key aspects: the first is a brief contextualization of the 
Modern School Movement (MSM), and the second concerns the 
contributions of this pedagogical model for experiential learning.  

The MSM, whose origin and development date back to the 1960s, 
is an association of educational practitioners intended for cooperative 
self-training of its members and to support in-service training and 
pedagogical animation of educational institutions. This movement 
comprises a network of regional groups which act as cooperative working 
groups for the training and development of educational resources in 
several areas of formal education. Within its scope a quarterly journal 
named Escola Moderna is edited. It works simultaneously as an 
informative and dissemination bulletin of pedagogical practices (Nóvoa, 
Marcelino, & Ramos do Ó, 2012). 

Sérgio Niza, the founding member of the Movement in Portugal, 
states that "(…) when you shape the profession you are shaping 
                                                           
1 Polytechnic Institute of Bragança, Portugal, luiscastanheira@ipb.pt 
2 Polytechnic Institute of Bragança, Portugal, rnovo@ipb.pt 
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thepedagogy because they are no two separate things (…) There is a 
kind of movement, of dialectic, of dialogue between the construction of 
the profession and pedagogy (…) it is a dialogue with the contexts of 
practical life and of the constructed knowledge” (1998, cited by 
González, 2002, p. 111). From this quote one can easily infer that the 
author defends the ‘pedagogical isomorphism’ perceived as a 
methodological strategy which consists of experiencing through the 
entire educational process. These experiences include attitudes, 
methods and procedures, technical resources and organizational 
structures that are intended to be performed in the effective professional 
practices of teachers. It is through this interaction dynamics, communi-
cation and shared reflection on the practices in all degrees of education 
that everyone understands their professional path. As a result, the 
Movement itself advances in the construction and reconstruction of its 
pedagogy (Nóvoa, Marcelino, & Ramos do Ó, 2012). Thus, it can be said 
that what substantially distinguishes the pedagogy of the MSM is the 
progressive way that it negotiates, establishes, manages and evaluates 
the life of the group or class with the children themselves. This refers 
also to the space, the time, the learning contents and social relations 
(Grave-Resendes; & Soares, 2002; Folque, 2012). In this perspective, 
the experiential learning embodies a social and centered interaction that 
structures the communication, the cooperation, and the negotiation 
between adult and child and children among themselves. In fact, the 
Movement’s purposes in this aspect are based on: (i) the communication 
circuits; (ii) educational cooperation structures; and (iii) “on direct 
democratic participation”. All of these sustain both the way they organize 
the work in the classroom regarding time and space, as well as the 
learning pathways supported by several piloting instruments that help to 
regulate what happens in the classroom and which are viewed as a 
memory of the life of the group. In this way, experiential learning is 
founded and develops within a democratic organization through three 
strategic guidelines. One guideline is the transition from personal 
experience to the à posteriori didactics, i.e. it is essential to have the 
children's previous experiences as a starting point to make sense of new 
constructions. This means to assume that access to new knowledge is 
built according to the starting point of each individual, but in a multitude 
of processes within the classroom group he/she it belongs to. 

Another guideline is the need to strengthen the awareness of the 
production processes, since they are essential to their understanding 
(from the production to the understanding). The focus on reflecting upon 
the action provides awareness from the child about its experience, 
helping him/her to evolve into more advanced levels of understanding. 
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Finally, intervention also appears as crucial, since its validity will 
only have meaning if it is socially communicated (from speech to 
communication). So, experiential learning is not only an individual 
construction, since it is systematically extended to the entire group where 
children are encouraged to communicate. When the child explains before 
the others and the adult what he/she did and how it was done, the child 
does not only gain consciousness of the action, but also realizes how 
things proceeded in terms of advances and drawbacks. This allows for a 
better perspective and new ways to do better or to go further in exploring 
his/her ideas when challenged by the comments made by peers and by 
the adult. The focus on experiential learning enhanced by a public 
scrutiny in the group shows that more than instructing oneself, it is first of 
all a way to reflect, to be able to tell about it and to conceptualize it. This 
means that experiential learning gains from complex processes of 
negotiation of meaning, through organizational strategies and communi-
cation circuits. 

It is important to stress that this pedagogical model requires a 
professional learning that shows that the trainee progressively needs to 
assume himself as a promoter of the participated organization, as a 
facilitator of cooperation, as a civic and moral animator and also as an 
active auditor (Niza, 2013). 
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